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Annotated Bibliography: The Role of the Curriculum Developer in Harare, Zimbabwe
The following annotated bibliography compiles essential literature regarding the profession of the Curriculum Developer within the specific socio-economic and educational context of Harare, Zimbabwe. This collection addresses the unique challenges faced by educators and policymakers in the capital city, including resource constraints, the integration of indigenous knowledge systems, and the transition toward competency-based education. These sources are critical for understanding how curriculum design must be adapted to serve the diverse population of Harare while aligning with national educational goals.
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This article examines the socio-economic pressures in Harare, including the growth of informal settlements and the strain on public services. It is highly relevant for the Curriculum Developer because it underscores the need for flexible and inclusive curriculum design. The text argues that rigid academic curricula often exclude children from vulnerable backgrounds. Consequently, developers must consider alternative learning pathways and vocational skills that allow students in Harare’s informal sectors to remain engaged in education while contributing to their household economies.
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As the primary body responsible for curriculum matters in the country, ZIMCODE’s annual report provides up-to-date insights into ongoing projects and priorities. For a Curriculum Developer operating in Harare, this document is a practical roadmap. It details current gaps in the curriculum, such as the need for enhanced environmental education and financial literacy. It also highlights collaboration opportunities with local industries in Harare, ensuring that the curriculum produces graduates who are employable in the local economy.
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Language is a contentious issue in Zimbabwean education. Moyo’s research focuses on the implementation of the policy that allows for mother-tongue instruction up to Grade 3. In the multilingual environment of Harare, this presents unique challenges for the Curriculum Developer. The article analyzes how language barriers affect learning outcomes and suggests that curriculum materials must be developed in multiple languages to be effective. This source is critical for developers tasked with creating inclusive learning materials that respect the linguistic diversity of Harare’s population.
